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Working Together to
Grow and Accomplish
Great Things

By Dr. Judy Hackett, IAASE President

What a hectic year this has been! Hopefully, we are getting close to the tim
of year when we will have a chance to catch our breath and take a few, much-neec
days off to regroup and rejuvenate ourselves before forging into the summer wol
essential for planning for the upcoming school year that comes all too soon.

Reflecting on this year, we spent a great deal of time on many important are:
of change in our field. We developed a strategic plan for the organization, develope
a mission statement and guiding principles and continued our efforts on workin
through the changes in the state regulations with a focus on what'’s in the best intere
of students. We increased our membership, had three wonderfully successt
conferences and established a well-received tradition of hosting an administrator
academy in conjunction with the conference to provide members with anothe
professional development opportunity. We continue to be involved in many facets ¢
the state and as many new committees were formed (e.g., High School Coalitio
lllinois Education Roundtable, LEA Determination Committee, Alternate Assessmen
Committee), our organization was represented among the membership.

We spent a significant amount of time addressing state funding issues throug
the incredible efforts of the Legislative Committee. A few of those efforts includec
rewriting bills, providing testimony at budget hearings, participating in frequent
budget and legislative meetings and achieving the consistent, intensified support
every educational organization for the idea that special education funding must
increased. How the latter will be accomplished remains an important, but unanswere
guestion this spring.

Since last year, we spent a great deal of time working with the state and oth
agencies on the proposed state regulations for special education. We started t
process more than a year ago with an IAASE subcommittee which drafte
recommendations that we presented to ISBE. We testified at almost all of the nir
public hearings across the state, provided data, presented to the state board
participated in several stakeholder discussions regarding the proposal. As you knc
the State Board passed the regulations in December, 2006 and soon after that, JC
voted them down in January with very little information or discussion. In particular,
JCAR responded to concerns with two sections: 226.130 Additional Procedures f
Students Suspected of or Having a Specific Learning Disability and 226.730 on Cla
Size.



Since January, with the support and approval of th
IAASE board, Dr. Tim Thomas, our Legislative Chair, and |
worked collaboratively with other organizations, JCAR and

ISBE to discuss, clarify and resolve issues of concern. What
we learned during the past several months is that an essential
key to acceptance is education that achieves a clearer

understanding. Using our best educational strategies,

repeatedly provided information. Using various approaches,
we discussed the merits of regulatory changes, whether
participating in individual or group sessions, and continuously
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addressed the questions and concerns of others. We

encouraged IAASE members to speak to their respectiy

representatives, to provide factual information and to answer
qguestions that clarified the issues and provided various

perspectives. We learned a great deal about the importg

connections between the respective organizations and the

political process. We appreciated the important opportunity

we had to advocate for student needs at every juncture. Fir
discussions took place shortly before the May State Boalf
meeting and they were collaborative endeavors that includg
IASA, IEA, IFT, ISAC, ISBE and IAASE. We discussed the
proposed changes thoroughly and agreed to final revisions
the group that represented students, families, teache

administrators and the major associations across the state.
You can view the proposed changes on the www.isbe.net

website. The next step is final approval at the JCAR meetin
on June 12. Our organization submitted correspondence thd

supports the final revisions and we are optimistic that there

will be final acceptance by JCAR in June. We will provide ar
update after that meeting.

The aforementioned sections of the regulations offer
many new positive focus areas for lllinois’ schools. Using a
ies

process that is based on scientific, research-based strateg
for students and aligned to district planning for professiona
development and improvement, is both exciting and extreme
proactive for lllinois. It is a positive sign for our future in the

field of education. This was a very long, challenging process

and we know there is much more to accomplish at the locg
regional and state levels. | appreciate the support of th
IAASE board and membership, particularly their many efforts
to work together towards final passage of the state regulatior
We continue to embrace many facets of change in our live
We must keep our focus child-centered and visionary, doin
what's best for students. When we work together, wi
continue to grow and accomplish great things.

| hope you have a wonderful, relaxing summer, full
of new possibilities. | will be “embracing change” myself as |
transition into a new position. | look forward to new
challenges and opportunities and | wish you the same
whatever your focus is next year.

“Change does not necessarily
assure progress, but progress
implacably requires change.
Education is essential to
change, for education creates
both new wants and the ability
to satisfy them.”

-Henry SteelCommtager
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NEW RTI PUBLICATION

Tina Denman
IAASE Newsletter and Publications Committee Co-Chair

Recently, | received an email from Paula J. Burdett, Ph.D.
with Project Forum. They have released a new document on
Response to Intervention. Below is the text of the message:

Response to Intervention as it Relates to
Early Intervening Services: Recommendations

http://projectforum.org/docs/RtlasitRelatestoEIS.pdf

This Policy Forum Proceedings documents the
process participants followed to describe barriers to
implementation of Response to Intervention (Rtl) as
an Early Intervening Service (EIS), policy
recommendations to address these barriers and
implementation considerations. An introduction to
the national perspective on Rtl as it relates to EIS
begins the document and closing remarks are
included.

Additional copies are available from NASDSE; however,
there are no restrictions on copying because this document
was produced with federal funds. This document is available
for downloading atwww.projectforum.org. Additionally,
Project Forum’s site has over 100 documents available for
download. The website has a strong Boolean search engine to
find any Project Forum document. Please take a moment to
visit and bookmark this site and send to others on your staff.

Paula J. Burdette, Ph.D.
Project Forum

NASDSE

1800 Diagonal Rd Suite 320
Alexandria, VA 22314
Phone (703) 519-3800 x335
Fax (703) 519-3808

Response to Intervention:
Overview and Research-
Based Impact on
Over-Representation

By Dr. George M. Batsche
Co-Director, Institute for School Reform
School Psychology Program
University of South Florida

Overview

Response to Intervention (Rtl) received considerable attention
from practicing educators since its inclusion as one criterion
for eligibility for SLD in the statute and regulations for IDEIA

2004. However, the application of Rtl is much broader than
its use in SLD identification. In fact, the basic components of
Rtl are included in broad-based general education reform



initiatives such as the Continuous Improvement Model (CIM)
The successful implementation of Rtl principles encompassés
general education initiatives first and special education
application second.
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Response to Intervention, in many ways, is simply anothg
term for “data-based decision making” applied to educatior.
The essential components of Rtl include:
1. An integrated data collection/assessment system
to inform decisions at each tier of service
delivery;
2. A problem-solving method; and
3. Multiple tiers of intervention service delivery.

The “response” component of Rtl requires two specific skil
applications.  First, student problems must be identified
accurately. Second, the student responses that reflect thg
problems must be assessed in a reliable and valid manngr.
The “intervention” component of Rtl also requires two
specific skill applications.  First, interventions must be
evidence-based for the type of problem, the demographics
the student (e.g., gender, race, language) and the setting
factors (levels of supervision, number of students in the room)).
Second, evidence must exist that the intervention wgs
implemented with integrity and that the level of
implementation (e.g., number of minutes per week) wap
documented.

=]

The basic components of Rtl are applied first to all students
a building to determine what percent of the students afe
responding to the “core curriculum” (both academic and
behavior). Three questions are asked:

1. Isthe core curriculum effective? (80% of
students making benchmarks)

2. Which students are at risk for failure?

3. Does any over-representation of particular
student groups exist in those students identified
at-risk?

A decision must be made regarding levels of effectiveness al
levels of over-representation (or disproportionality).  If
evidence of lack of effectiveness or disproportionality exist
then modifications must be made to the core instructiona
programs. If the core instruction is both effective ang
equitable, then Tier 2 (Supplemental) interventions ar
provided to those students identified as “at-risk.”
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The primary characteristics of Tier 2 interventions are:

1. Interventions delivered to smaller groups of
students either in the general education
classroom or outside of the general education
classroom.

2. Interventions must be provided in addition to
core instruction. Academic Engaged Time
(AET) predicts achievement better than any
other variable.

3. Interventions focus on particular skill areas that
need strengthening.

Progress monitoring of student performance is conductgd
frequently with the same measures used to assess Tier| 1
performance. In an effective Tier 2 intervention,
approximately 70% of the students receiving Tier 2 instructio
should have a positive response to intervention an
demonstrate aim lines that will reach benchmark performanc
A small percent of students will not respond to Tier 2 levels o
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instruction and will require the most intensive instruction (Tier
3).

Tier 3 interventions are developed based on individual student
needs following a problem-solving process that will use
diagnostic assessment to inform intervention development.
Progress monitoring of intervention effectiveness is the same
for Tier 3 as in Tier 2. Characteristics of Tier 3 interventions
are:
1. Interventions are delivered to very small groups
of students or to students individually.
2. Interventions must be provided in addition to
Tier 2 and Tier 1 instruction.
3. Interventions focus more narrowly on defined
skill areas.
4. All Tier 3 (and Tier 2) interventions must be
integrated with Tier 1 and Tier 2 instruction.
These cannot be three completely different
interventions that do not strengthen the work of
the other interventions and core instruction.

Reducing Over-Representation

The contributions that Rtl makes to the reduction of
disproportionality (improving equal access to effective
educational services) can only be realized if the following
conditions exist:
1. Students are identified early—by November of
the kindergarten year.
2. Interventions are begun for the high-risk
students.
3. Interventions are provided at least 60
minutes/day, 5 days a week.
4. Progress is monitored no less frequently than
once every two weeks.
5. Interventions are modified based on student
response to intervention.
6. The GAP between student performance and
grade level never exceeds 2 years.

The impact of this model and its application to issues related
to over-representation are research based. In our own work in
Florida, both referral rates and special education placement
rates of minority students dropped approximately 40% in
Reading First schools characterized by early identification
(Kindergarten), early intervention, frequently collected data
and evidence-based interventions. Amanda VanDerHeyden's
research indicated that the growth rates in early literacy skills
for African-American students (Low SES) increased more
dramatically than for any other racial group when provided
with services described above (1-5). Finally, Doug Marston’s
research indicated that special education placement rates of
African-American students could approach enroliment rates
for African-American students when similar conditions exist.

It is clear that we can improve achievement rates and reduce
disproprotionality. However, this cannot be done with “better
tests” or simply with documentation of lack of “bias” in
assessment. What matters is intensive intervention, delivered
early, monitored frequently and modified to meet the needs of
students. Clearly, this requires more effort than simply testing
students and placing them in special education. A commitment
to early assessment of all students (within the first 30 days of
kindergarten), improved core instruction, early intervention



